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AUTHENTIC WORK, SCAFFOLDED LEARNING 

Sections and chapters
The Pearson English VCE Skills Book is divided into two sections.
•	 Section	1:	In	this	section	each	chapter	relates	specifically	

to	a	different	area	of	study	in	the	Victorian Certificate of 
Education English and English as an Additional Language Study 
Design for 2016–2020. 

• Section 2:  Chapters in this section relate to English skills 
required of VCE students. Section 2 chapters provide 
extra skill support for students, with topics ranging from 
understanding	and	deconstructing	different	text	types	
to	writing	about	film	and	graphic	novels	and	tips	on	how	
to write	better	essays.

Modules

■■ SECTION 1
In this section each chapter opens with a module that relates 
back	to	the	study	design.	The	opening	module	provides	
insight	into	the	area	of	study:	the	key	skills,	knowledge	and	
terms students will require, plus tips on what examiners are 
looking for.

The modules in the rest of the chapter are written in 
a sequential order and scaffold students’ learning. The 
modules guide students through the course, culminating 
in how	to	write	or	present	the	final	task.

■■ SECTION 2
In	this	section	each	chapter	comprises	clearly	defined	
modules	to	allow	teachers	and	students	move	freely	through	
the chapter. The modules build on the skills and knowledge 
from Section 1.

How to use the Skills Book

The Pearson English VCE Skills Book has been written to the new Victorian Certificate 
of Education English and English as an Additional Language Study Design for 
2016–2020 and covers Units 1–4 in one easy-to-use resource. The Skills Book is 
written and presented in an informative and student-friendly manner to further 
encourage engagement with the content and the new course. Significant care 
has been given to the choice of extracts, examples and case studies provided 
to ensure the demands of the new study design are met.

CHAPTER 1

Text response
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 4.1.1  The extraction of coal seam gas is an issue.

THE STUDY DESIGN
In VCE English you are required to present a point of view on 
an issue.  In Unit 2 this can be in written, oral or multimodal 
form where in Unit 4 you give an oral presentation on an 
issue.  Many students feel confident in their capacity to write a 
persuasive text but many find the oral a significant challenge.  

KEY KNOWLEDGE, SKILLS AND 
TERMS
If we summarise what is required of you in area of study 
‘Analysing and presenting argument’ and ‘Presenting 
argument’ you will see that you have to demonstrate your 
understanding of how arguments form and use language to 
engage and convince an audience that you are right in your 
views by applying them in your own texts.

Key knowledge
Key knowledge in this area of study is an understanding of the 
arguments presented in texts and the features used by writers 
to position audiences. 

Key skills
Key skills in this area of study include identifying and 
analysing the development of an argument and if there is 
any bias in the presentation of the argument. You also need 
to identify language features used by authors. Before you 
start writing your response you need to undertake research 
and ensure you select relevant material and reference the 
material accordingly. Finally, you need to learn the skills of 
oral presentations. 

4.1 Overview

This chapter will take you through the writing processes of a persuasive text and 
then its oral presentation. If you understand clearly how to construct a persuasive 
argument you can apply those skills and knowledge to analysing other authors’ 
and speakers’ persuasive texts and the key knowledge and key skills identified  
as essential in this area of study have these two processes entirely linked.

WHAT THE EXAMINERS ARE 
LOOKING FOR
If you summarise what is required of you when presenting 
an argument, you will see that you have to demonstrate your 
understanding of how arguments form, and use language to 
engage and convince an audience that you are right in your 
views by applying them in your own texts.

IN THIS CHAPTER
In this chapter you will learn to develop a text that 
demonstrates the extent to which you understand how to:
• construct a logical and reasoned argument for a particular 

audience
• use language in that argument to engage and persuade 

that audience
• use resources to support your arguments
• present an argument using the appropriate protocols of 

oral presentations where suitable.

Key terms: Issues
In this Student Assessment Task you don’t have free rein to 
choose any topic you want. There are limits that the VCAA 
puts on your decision making. Specifically, the topic must be 
one that has been in the Australian media since 1 September 
in the previous year.

An issue must have at least two sides to it—it must express 
an opinion. Religion, for example, is not an issue. While there 
are people of great faith, religion is a thing, an idea, not an 
issue. You can make non-issues issues by giving them a 
particular focus. The topic is religion. The issue (allowing sides 
to form) is that politicians should vote on laws according to 
the will of their constituents, not according to their personal 
religious beliefs.

■■ COAL SEAM GAS
The extraction of coal seam gas using the technique known 
as ‘fracking’ is an issue. Fracking involves pumping water into 
the ground to force naturally occurring gas that is trapped 
underground to the surface, where it is then collected for 
human use. There are at least two sides to the issue of fracking. 
On one side are those people completely opposed to fracking, 
as shown in Figure 4.1.1, while there are other people who 
support coal seam gas mining. There are also people who are 
somewhere in the middle of the debate, who support coal seam 
gas mining but only in certain areas.
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7.1 Common text elements

The composer of any text type is able to choose from a range of structural and 
language features to create their text. As they develop their story, plot, ideas or 
themes, they will draw on many similar features as their writing progresses. 
Although these features may be presented in different ways, all writers use 
similar features to tell their stories.

CharaCterisation
Writers use characterisation as a tool to further the themes 
explored through the plot of the narrative. Usually the 
characters in the text will go through some sort of 
complication or challenge. An underdeveloped character 
is what is deemed a ‘flat’ character; a ‘round’ character, 
on the other hand, is multidimensional. A ‘static’ character 
undergoes no change throughout the story, whereas a 
‘dynamic’ character goes through a process of transformation. 

Plot
All imaginative texts have a plot. A plot is the storyline—this 
is what happens in the text. It is the sequence of events within 
the narrative. In VCE English you are not asked to write on the 
plot, but you will need to know the events of your text because 
from this you will learn about the themes of the storyline and 
the writer’s ideas. The plot normally involves a complication, 
leading to a climax and resolution. The plot is the action that 
binds the characters to the storyline.

You may not need a physical description of a character to 
understand them; you can learn more about characters 
through other means, such as dialogue and action (see 
Figure 7.1.1). Dialogue includes what a character has to say 
and how they say it, as well as the conversation of others 
about this particular person. Action covers all sorts of personal 
idiosyncrasies such as movement, temperament and a 
character’s reaction to different situations.

Parallel characterisation
Parallel characterisation is when characters seem to be 
travelling along the same journey: often their values and 
behaviour may appear similar. A writer will use a parallel 
character to help the audience become more aware of the 
traits or fate of the protagonist. For example, in J. R. R. Tolkien’s 
The Hobbit, Gollum is a parallel character to Bilbo because they 
are both drawn to the powers of the ring. Through this writing 
device Tolkien is suggesting what might become of Bilbo if he 
doesn’t give up the ring.

Their habits 
and 

mannerisms

How the writer 
or narrator 

describes them

You find out 
about characters 

in a number 
of ways

Their reactions 
to those 

around them

What they 
do 

(action)

What they
 think about

What they 
say 

(dialogue)

The objects
they have
with them

What they 
wear

Opposing characterisation
Opposing characterisation is when two characters are created 
in diametrical opposition to each other. If you think in terms 
of good and evil, examples of this concept become easy to 
find, such as Snow White and the evil Queen (see Figure 7.1.2). 
You could call these pairs of characters the protagonist and 
antagonist. The protagonist is the lead character or one of the 
lead characters in the text. The antagonist is the character 
who opposes the ideas espoused by the writer, and they can 
be a hostile adversary of the protagonist. Some writers are 
able to develop pairs of characters that emphasise and reflect 
each other’s strengths and weaknesses. Pairs of characters can 
emphasise a writer’s ideas.

A narrator recounts events, and is not always a character. 
In an imaginative text a narrator will recount the events of 
the story, and in an informative text the narrator will provide 
commentary on the information.

 7.1.1  Dialogue and action can tell you much about a character.  7.1.2  The protagonist—Snow White (right)—and the antagonist: the evil Queen

CHAPTER 6

Visual texts
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Learning activities
Throughout each module there are learning activities that 
offer a wide range of individual and collaborative tasks. The 
learning	activities	also	give	students	an	opportunity	to	link	
their	learning	to	the	texts	they	are	studying.

 ➤ Learning activities
 1 What is the historical context of the first text you are 

studying? Do some research into the period in which 
the author was living and what elements influenced 
their writing.

 2 Write a 500-word precis of the historical context of 
your first text.

■■ ANNOTATIONS
A	wide	variety	of	annotations	are	included	throughout	the	
Skills	Book,	clarifying	extracts,	explaining	student	responses	
and deconstructing topic questions. Annotations help students 
to	connect	with	key	terms	and	ideas	within	reading	activities	
by	providing	examples	and	explanations	in	context.	Further,	
annotations improve comprehension and expand students’ 
skill	base	by	scaffolding	learning
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Finishing the introduction
The rest of your introduction should clearly state your 
contention and give a brief overview of your reasons for 
holding this point of view. Your introduction is not the place 
to go into specific detail and you should not be referring to 
individual events and pieces of evidence. Focus on the broad 
ideas that you will explore more fully in your body paragraphs.

■■ SAMPLE RESPONSES: NINETEEN EIGHTY-FOUR
Topic: Nineteen Eighty-Four is a story without hope. Do you agree?

Low-scoring response
George Orwell’s Nineteen Eighty-Four is a novel about a man called 
Winston who falls in love and is punished for his beliefs. He refuses 
to follow the Party like the people around him. He keeps things 
from the past which are illegal and his relationship with Julia is also 
against the Party’s rules. Unfortunately, Winston gets caught and 
is tortured. By the end of the novel he gives up his beliefs and is an 
obedient Party member again. This shows that there is no hope of 
victory against the Party.

High-scoring response
By portraying the complete defeat of all those who fight against the 
Party, George Orwell’s novel Nineteen Eighty-Four shows that hope 
in a totalitarian society is an illusion. Readers follow Winston as he 
attempts to counter the intellectual and emotional evils of the Party. 
Though faced with enormous opposition, Winston retains the ability 
to rebel and thus sparks hope that the Party is fallible. Ultimately, 
though, this hope is destroyed by Winston’s fate in the Ministry of 
Truth, making Orwell’s warning about the dangers of totalitarian 
regimes all the more compelling.

Writing body paragraphs
Body paragraphs explain and develop your supporting 
arguments. Each supporting argument gets its own paragraph 
so that it can be explored in enough detail to be fully 
understood and convincing. Body paragraphs can show a 
strong understanding of the text—it is one thing to have an 
idea, but you will also be assessed on how well you can use 
the text to support that idea.

An effective body paragraph has its own internal 
logic, with one part building on another. This logic is best 
understood using the TEEL structure outlined in Figure 1.4.9.

Even if you have a solid understanding of the text, if your 
body paragraphs aren’t structured well, you may lose marks 
on your essay. Getting the structure of a body paragraph right 
is essential to good essay-writing.

Writer’s toolbox

Tips for effective body paragraphs

• Be precise—have a clear argument to make rather than 
retelling the story.

• Stick to one supporting argument per paragraph.

• Make sure you develop a different supporting argument 
in each paragraph—don’t repeat the same argument with 
different evidence.

• Back up all claims with evidence.

Direct quotes 
show these ideas 
are supported by 
the text.

The final sentences 
link the idea of 
Winston’s resistance 
with hope, showing 
how this argument is 
linked to the topic.

Key

Yellow = topic sentence

Green = elaboration

Orange = evidence

Grey = link sentences

■■ SAMPLE RESPONSES: NINETEEN EIGHTY-FOUR
Read the responses that follow to see how this structure can 
be used to develop a sophisticated argument, supported by 
evidence and linked to the topic. Both paragraphs are based on 
the same supporting argument but they differ in the quality of 
their construction.
Topic: Nineteen Eighty-Four is a story without hope. Do you agree?

Effective topic 
sentences set a 
strong direction 
for the paragraph. 
The supporting 
argument about 
Winston’s ability to 
engage in individual 
hope is clearly 
stated.

Elaborations begin 
to outline the 
argument in more 
detail—that the 
Party works hard 
to crush individual 
freedom. Details 
from the text used 
in a purposeful way.

Direct quotes 
show these ideas 
are supported by 
the text.Further elaboration 

explains how 
Winston is able to 
resist the Party’s 
control.

High-scoring response
Winston’s ability to engage in individual thought provides hope that the 
Party’s grip over its citizens is incomplete. The society of Oceania is engineered 
so that intellectual freedom has become effectively non-existent. Integral to 
their attack on independent thought are the insidious Party techniques of 
doublethink and Newspeak. Both techniques are designed to ‘narrow the 
range of human thought’ to the point where ‘thought … no longer exists.’ 
As his job is to alter the past, Winston understands that the manipulation of 
records is yet another attempt by the Party to overpower the individual mind. 
In being able to validate every Party claim with documentary evidence and in 
tandem with other methods of thought control, the Party is able to prove an 
individual thought or memory as inaccurate and above all, irrelevant. In doing 
so, the Party has created a universe where ‘it is impossible to see reality except 
by looking through the eyes of the Party.’ Yet despite these attacks on the mind, 
Winston is still able to ‘process memories’ and thoughts contrary to Party 
orthodoxy. Winston is horrified by the way the masses swallow all Party claims 
‘with the stupidity of an animal’ and hence invariably questions the motives behind 
each Party directive. As his ‘mind is not satisfactorily under control’, Winston 
refuses to ‘make the act of destruction’ in his own mind that is demanded by the 
regime. The fact that Winston is capable of possessing ‘an unorthodox thought’ 
proves the fallibility of the Party. For all its power and strength, its inability to 
control Winston’s mind engenders hope that the Party can be defeated.

Examiner’s comment
Every claim made about the text is supported by evidence, and how this evidence is woven into the elaboration. 
A strong topic sentence outlines what the supporting argument is while the link sentences at the end make 
clear connections between what has been discussed and to the topic.

T

E

E

L

Topic sentence
• Establishes which supporting argument will be 

addressed in this paragraph
• Tells the reader what the paragraph is about
• Is based on an idea rather than a piece of 

specific evidence
• Must clearly relate to the topic and the 

contention—every sentence in this paragraph 
should be about your main idea

Elaboration
• Answers who, what, where, how and why
• Involves the ‘three exes’ – 'expand', 'explain' 

and 'explore'
• Expands on the topic sentence, explaining how 

the argument works
• Takes the initial idea of the topic sentence 

further, adding specific detail to do so
• Can take several sentences

Evidence
• Quotes and examples from the text
• Incorporates evidence to back up the argument 

being made
• This evidence must be relevant and convincing
• Elaboration and further evidence occur side by 

side throughout the paragraph

Link
• Connects back to the topic or topic sentence
• Summarises the argument and shows 

how it supports the contention
• Emphasises how the points made are linked 

to the topic
• The primary purpose of these sentences is to link 

to the contention, not the following paragraph

 1.4.9  The TEEL structure

 ➤ Learning activities
 1 For each sample response given in this unit, highlight 

the key words from the topic.

 2 Summarise the contention in each sample response.

 3 Identify at least two supporting arguments mentioned 
in each sample response.

 4 Compare the type of language used in each response. 
Which is more sophisticated and why? Use evidence 
from each to support your answer.

 5 The high-scoring reponse on this page considers both 
sides of the topic. How does it do this and what effect 
does this have?

 6 Suggest three areas of improvement for the low-
scoring reponse on this page.
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Case study: Blade Runner
Blade Runner, directed by Ridley Scott, is a 1982 science 
fiction film set in Los Angeles in 2019. This future setting 
is a dystopia, a world of bright lights and decay. Replicants, 
human-like robots built to work in outer space colonies, are 
banned from Earth following a rebellion against their human 
creators. They are hunted by so-called Blade Runners and, 
when found, ‘retired’. The film follows a group of replicants 
hiding in Los Angeles. It raises questions about the role of 
technology in society and the meaning of being human.

■■ OPENING SEQUENCE ANALYSIS
The opening sequence of Blade Runner is as follows:
• Shot 1—establishing shot of Los Angeles, 2019 

(see Figure 6.2.5)
• Shot 2—slow zoom towards the flame towers 

(see Figure 6.2.6)
• Shot 3—cut to an extreme close-up of an eye. The reflection 

of the city lights is a distinctive feature of this image
• Shot 4—the headquarters of the Tyrell Corporation, builders 

of the replicants (see Figure 6.2.7).

 6.2.8  Scene analysis table: Blade Runner

Scene title:
Opening scene

Summary of events:
Introduction to the world of Blade Runner is presented.

Description Film elements

Setting Los Angeles, 2019. Darkness. Futuristic city seen 
from above. Unsettling blasts of flame burst 
randomly from the tops of buildings. Flying cars 
suggest technological advances. An enormous 
building appears, looks oppressive and beyond 
human scale. Dark and claustrophobic overall.

Establishing shot of Los Angeles skyline, dark and 
seemingly polluted. Synthetic music adds to the 
unnatural setting established.
Mid-shot of Tyrell building draws attention to its 
monolithic structure. Cuts to a high angled shot of 
an office, also very dark. Smoke and cut away add 
mystery and uncertainty to the identity of the man 
in the room.

Significance within the plot Establishes events as taking place in the future. 
Establishes dystopian environment.

Title screen establishes the year and location.

Character development N/A

Thematic development The role of technology in our lives is explored. 
Potentially liberating (flying cars, at times soaring 
music) but also alienating (darkness, inhumane 
scale, pollution, lack of exposure to the natural 
world).

Cuts to extreme close-up shots of an eye, a symbol 
of humanity throughout the film.
By having the eye reflect the skyline and bursts of fire, 
the line between humanity and technology is blurred.

Key quotes N/A

■■ THE ANALYSIS
Blade Runner’s opening sequence has been used to complete 
the scene analysis in Table 6.2.8. This in turn has been used 
to write a body paragraph responding to a Blade Runner text 
response essay topic. This three-step process of viewing, 
note taking and formulating a response is one you will need 
to follow in the study of your own film text.

Topic: ‘Blade Runner challenges society’s belief in progress.’ 
Discuss.

Scott establishes a dystopian vision of the future in the opening scene 
of the film. An establishing shot of Los Angeles in 2019 presents a 
vision of a vast, crowded city shrouded in darkness and pollution. 
Huge fireballs erupt from the tops of enormous towers, the sounds of 
their explosions punctuating the synthesised music which accompanies 
this scene. The effect is hellish, suggesting that great technological 
forces have overwhelmed the natural environment. The scale of the 
Tyrell building appears inhumane as it totally dominates a mid-shot 
of the skyline. In this way, Scott links technology and corporate power 
not with progress but with oppression and alienation. Only rapid cuts 
to an extreme close-up of an eye present some sense of humanity, but 
even this is questioned as the eye reflects the skyline and its bursting 
fireballs. The line between technology and humanity is blurred in a 
way that suggests not progress, but despair.

Indicates the scene that 
will be discussed

Demonstrates 
understanding of 
cinematography

Concise description of 
what is visible in the shotDemonstrates an 

awareness of how 
sound contributes to 
the impact of the visual 
elements of the scene

This shifts the discussion 
from description to 
analysis by exploring 
the meaning of the film 
elements described so 
far. This analysis is linked 
to the topic.

Description of visual 
elements

Further understanding 
of cinematography 
shown here

Analysis with clear link 
to the topic

Demonstrates an 
understanding of editing

Cinematography

Sophisticated 
interpretation skills 
shown here

Clear link between 
analysis of the film and 
response to the topic

 6.2.5  Shot 1

 6.2.6  Shot 2

 6.2.7  Shot 4

Writer’s toolbox
Remember—how you use this analysis will depend on the 
topic you are addressing in your essay. It is not enough to 
write body paragraphs that simply summarise your analysis of 
film elements in important scenes. Read the body paragraph 
below to see how your scene analysis can be shaped to 
respond to a specific topic.

■■ WRITER’S TOOLBOX
In the ‘Writer’s toolbox’, students can read tips on using the 
English	language,	and	find	useful	definitions	and tailored	
guidance	on	key	language	issues	and	concepts.

Writer’s toolbox

If you are using pen and paper in your planning process, it 
is a good idea to turn your data chart into landscape mode. 
Working on a sheet of A3 paper can be helpful for arranging 
all your ideas clearly on the page. This will make it easier for 
you to work out what you want to say in your paragraphs.

■■ DID YOU KNOW?
‘Did	you	know?’	boxes	provide	useful	information	related	
to the	topic	that	the	students	will	find	interesting.

Did you know?

 6.3.2  Graphic novels

Graphic novels from Western cultures such as the United 
States and Australia are read from left to right and from top to 
bottom. In Japan, graphic novels are read from right to left.
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