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history
Student Book
The student book has been written specifically to meet the 
requirements of  the Board of  Studies syllabus for the Australian 
Curriculum: History. It features:

• content written for New South Wales teachers by New South 
Wales teachers

• a dedicated introduction to history skills through the History 
Skills Toolbox

• units which are clearly linked to the Board of  Studies syllabus

• extensive use of  primary source study material

• activities built around Bloom’s Revised Taxonomy.

Activity Book
The activity book is a write-in resource designed to:

• reinforce, extend and enrich learning initiated through the 
student book

• be used as part of  an integrated homework program, or for 
independent classroom use.

Teacher Companion
The teacher companion makes lesson preparation easy by  
linking student book pages to teaching and learning strategies. 
This teacher resource:

• creates explicit links between the student book and Board  
of  Studies syllabus for the Australian Curriculum: History 

• contains solutions to student book and 
activity book activities.
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Teacher Companion is designed to support 
you in teaching the Board of Studies syllabus 
for the Australian Curriculum: History. The 
teacher companion brings together the student 
book, activity book and eBook 3.0 to provide a 
comprehensive approach to teaching the new 
History syllabus.

Key features include:
• pages from the student book with wraparound 

teacher notes, teaching and learning 
strategies, and syllabus links

• pre-planning advice
• learning activities that cater for a diversity 

of learners
• answers to all questions and activities, 

wherever they appear
• answers to all activity book units
• links from student book pages to the relevant 

activity book units and to eBook 3.0.

The structure of the teacher companion makes 
it easy to use. The following sections outline key 
features in more detail.

Chapter opener

Each chapter opener is designed to prepare 
teachers for teaching the depth study. This includes:

How to use 
this Teacher 
Companion

chapter

10
The Black 
Death
In the mid fourteenth century ad a terrible 
disease, the Black Death, swept across Asia, 
Europe and regions of Africa. The effect on 
the local populations and communities was 
devastating. Historians estimate that about 
60 per cent of the population of Europe 
perished. In some regions across Asia and 
Africa, that figure was much higher, while 
other regions were barely affected. Historians 
conservatively estimated the death toll from the 
Black Death at 75 million. It was not the first or 
last time this dreaded plague spread across the 
populated world. The fourteenth-century Black 
Death will always be recognised as one of the 
deadliest outbreaks.

 Source 10.0.1  Dance of Death, a detail from a fifteenth-
century rood screen at the Church of St Mary, Sparham, 
Norfolk, United Kingdom

 Source 10.0.2  Timeline of major outbreaks 
of the plague

1360

1350

430 bc

541 ad

1330s ad

1350 ad

1351 ad

1352 ad

1360 ad

1369 ad

1665 ad

1347 ad

1348 ad

1850 ad

1900 ad

The plague of Athens; possibly 
the bubonic plague

Plague of Justinian begins in Egypt, North 
Africa, and spreads across Europe and Asia; 
an estimated 100 million people die

Outbreak of plague in China; epidemic 
spreads westwards via trade routes

Plague reaches Germany

Plague reaches Poland

Plague reaches Russia

Recurrence of plague

Recurrence of plague

Great Plague of London

Plague reaches Constantinople, Sicily 
and North Africa
Plague reaches England, Scandinavia; 
flagellant movement begins

Outbreak of plague in China; spreads 
worldwide via trade routes

Plague breaks out in Sydney, New South Wales
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SyllabuS linkS

key inquiry queStionS

introDuCinG 
tHe CHaPter

PreParation for  
teaCHinG ContinueD

key termS PreParation for 
teaCHinG

Students study a range of depth studies from 
the end of the ancient period to the beginning 
of the modern period (c. 650–1750). During 
this period, major civilisations around the 
world came into contact with each other. 
Social, economic, religious and political 
beliefs were often challenged and significantly 
changed, underpinning the shaping of the 
modern world.

• How did societies change from the end of 
the ancient period to the beginning of the 
modern age?

• What key beliefs and values emerged and 
how did they influence societies?

• What were the causes and effects of 
contact between societies in this period?

• Which significant people, groups and ideas 
from this period have influenced the world 
today?

Depth study 6 ‘expanding contacts’

As part of Depth Study 6, ‘Expanding 
contacts’, the teacher may elect to study the 
‘Black Death in Asia, Europe and Africa’.

Chapter content

Unit 1, ‘Living conditions in the fourteenth 
century’, gives an overview of the social 
structure, living conditions and day-to-day 
life experienced by people in the 1300s, as a 
background to the pandemic of the plague. 
Unit 2, ‘Medicine in the fourteenth century’, 
discusses medical training, treatments and 
practices that were conducted at the time 
of the plague. The origins and spread of the 
Black Death by trade, particularly along the 
Silk Road, is explained in Unit 3, ‘Fourteenth 
century settlements and trade in Asia, Europe 
and Africa’. Origins of the Black Death and 
types of plague are examined in further depth 
in Unit 4, ‘The causes of the Black Death’. 
Short-term and long-term effects of the Black 
Death are explained in Unit 6, ‘The impact 
of the plague’. There is particular emphasis 
on the relationship between the drastically 
reduced population and the rising levels of 
power for peasants and labourers, evident in 
the Peasants’ Revolt of 1381.

using sources and evidence

Unit 5, ‘Treatments for, and responses 
to, the Black Death’, illustrates the 
desperation people felt as they attempted 
various treatments, including potions, 
bloodletting, and the religious practice 
of self-flagellation. The blaming of 
scapegoats, such as Jews who were 
attacked and massacred, is also discussed 
in Unit 5.

Black Death—infection caused by 
bacteria that can manifest as the bubonic 
plague (infection of the bodies lymph 
system, forming buboes), the pneumonic 
plague (infection of the lungs), or the 
septicaemic plague (infection of the 
blood); also referred to as the plague 
plague—contagious disease that spreads 
rapidly and kills many people

Suggestions for introducing  
the black Death

• Every third student is to either lie on 
the floor or put their head down on the 
desk. This represents the conservative 
estimate for the number of deaths due 
to the Black Death.

• Then every three students out of five 
is to do the same. This represents the 
number of deaths in London due to the 
Black Death.

• Students are to imagine the following 
scenario. An unknown disease has hit 
your city. Every day, someone in your 
family, group of friends or at school 

Throughout the fourteenth century, a 
devastating pandemic spread across Asia, 
Europe and Africa that would become 
known as the Black Death. Manifested in 
the bubonic, pneumonic and septicaemic 
plagues, the Black Death killed up to 
40 per cent of the population in some 
places. The cause of the plague was 
unknown at the time, and many fruitless 
attempts to cure or at least treat it were 
made by desperate people. The decreased 
populations caused by the Black Death led 
to such significant change in affected areas 
that social structures were dismantled 
and the course of history was irrevocably 
altered.

R
e
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e
s DIGITAL ResouRces

Pre-test
Students complete the Review 
Quiz available on eBook to gather 
pre-existing knowledge on the Black 
Death.
Web Destinations
Information about relevant websites 
is available on eBook. In addition, 
students may search for websites 
using search terms specific to the 
topic that they are researching.
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gets suddenly sick. Within a few days 
they have died a painful, gruesome death. 
There is no known cause and no medical 
treatment. In small groups, students 
discuss the following questions and then 
report back to the class.
- What do you think would happen in 

society around you?
- What would you do? In the short term 

and long term?

Historical skills: analysis and 
use of sources

Danse Macabre
MI: visual–spatial, verbal–linguistic, 
logical–mathematical, musical–rhythmic, 
interpersonal, intrapersonal
The Dance of Death or Danse Macabre was a 
style of painting that became popular in the 
years after the Black Death. It depicts death 
dancing with people from all levels of society 
from Pope to peasant. The paintings were 
designed to remind people that death comes 
to all, no matter what their station in life.

Students refer to Source 10.0.1 and answer 
the following questions.
 1 What level of society do you think these 

two figures represent? Explain your 
reasoning.

 2 Using Source 10.0.1 as a guide, with a 
partner create your own Danse Macabre, 
using people from different aspects of 
modern Australian life in your drawing.

Answers
 1 These two figures most likely represent a 

man and a woman from the nobility. The 
evidence for this is that both figures are 
wearing expensive clothing. The man has 
a coat made from what appears to be a 
patterned gold cloth and has a gold chain 
around his neck. The woman is wearing a 
gown trimmed with fur, possibly ermine.

 2 Student answers will vary.

in a nutSHell

• ‘Syllabus Links’ information that links the 
chapter to the relevant depth study 

• a detailed introduction to the chapter that 
gives an insight into the chapter content

• a list of key terms used in the chapter opener
• pre-preparation strategies for teaching the 

topics in the chapter
• ‘In a nutshell’ information, which gives the 

teacher an overview of the depth study
• links to the pre-test and web destinations 

available as part eBook 3.0 and to the relevant 
Activity Book units.

Unit opener

Each unit opener continues to explore the Board 
of Studies syllabus through the Syllabus Links 
feature. Direct links are made between each unit 
and the Student Outcomes and relevant Content 
and Historical skills for Depth Study. Added are 
key concepts and terms that are explored within 
the unit, and teaching and learning strategies.

Teaching and learning strategies

UNIT 9.2
Nomadic life and society

Nomadic life
Herding
The life of Mongolian herdsmen today shares 
many similarities with those who lived in the 
thirteenth century. The extreme climate meant 
that herdsmen were regularly moving. In the 
summer months, this meant grazing livestock 
on the vast steppe grasslands. During winter, 
migration to protected river valleys was necessary 
to survive the extreme conditions. Mongols did 
not travel aimlessly in search of good grazing land, 
but returned to traditional pastures each year. 
However, when herds grew larger, access to more 
grass was required. Conflict between Mongol tribes 
became almost inevitable in these circumstances.

Types of livestock
For the typical herdsman, livestock meant sheep. 
Sheep provided most of the basics for survival—
meat, milk and cheese to eat; leather, skins and wool 
to wear; and felt for housing. Sheep also provided 
dung for fuel. This dung was collected by Mongol 
women and children. Women also had a role in 
coaxing ewes to nurse their young. Herdsmen also 
kept small numbers of goats, as well as camels and 
oxen for carrying large loads.

Shelter
Mongols used tents to live in, as their 
encampments needed to be mobile. The ger 
(sometimes called a yurt) was a cylindrical frame 
of thin wooden struts covered by a stretched 
piece of felt made from sheep’s wool that could 
be taken down and reassembled very quickly.

The importance of horses
Horses were central to the Mongols’ way of life 
in the harsh environment of the steppe. Mongol 
horses were docile, relatively small and had 
short, stocky legs. With their speed and 
stamina, they provided transport for people 
and goods, helped to monitor and move 
livestock, and were essential for hunting. 

 Source 9.2.1  A modern Mongolian woman outside her 
ger in winter.

Mares also provided milk, which could be 
fermented into a bitter-tasting alcoholic drink 
called qumis.

Features of Mongol society
Politics
Mongols lived in loosely defined tribes. These 
tribes were divided into clans that were either 
ruling or subordinate. Ruling clans were those 
who had triumphed in war and who were asked 
to protect other clans.

Clan members did not live together in one 
encampment, but were scattered among 
smaller encampments. Within ruling clans, kinship 
(descent from a common ancestor) was shared, 
but other types of clan relationships could also be 
freely chosen by Mongol men (see Source 9.2.2).

Type Description

Anda Sworn brotherhood with someone not related 
by birth, implying an equal relationship

Nökör Voluntary attachment to someone not 
related by birth, but implying an unequal 
relationship, e.g. a warrior to a more gifted 
and dominant warrior or khan (chief)

Quda Attachment via exogamy (women marrying 
men outside their clan), universally practised 
by the Mongols

 Source 9.2.2  Clan relationships
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The geographical dispersion of clan members 
and the ‘openness’ of clan membership (with 
nökörs coming and going as the fortunes of the 
khan rose and fell, or as interests changed) made 
it difficult for khans to exercise political power 
over large groups or territories in the early period 
of Mongol history. The neighbouring Chinese 
dynasty of the Chin also influenced Mongol 
politics at this time, pursuing a policy of ‘divide 
and rule’ that encouraged disputes among the 
Mongol tribes, thereby reducing the likelihood of 
a Mongol invasion of northern China.

Khans were usually from the branches of the 
ruling clans, but they had to show individual merit 
in battle to remain influential. Because of the 
nökör system, gifted warriors from subordinate 
clans had the chance to build up followings of 
their own that could challenge a khan’s authority. 
While this led to political instability in Mongolia, 
it also strengthened Mongol governance as a 
whole, as incompetent khans would be replaced 
by more able—and often more ruthless—men. It 
was only at a time of war that khans could expect 
to receive absolute loyalty and obedience.

Economy
As the early Mongols produced no technologies or 
manufactured goods, and did not mine, they had 
to satisfy some of their needs via trade with 
neighbouring settled societies such as the Chinese 
Chin dynasty. For example, to balance their 
protein-rich diet, Mongols needed grain. They 
also sought ‘luxuries’ such as tea and textiles. 
Most important, however, was their demand 
for wrought metals and metal products such as 
swords and armour. The Mongols were only able 
to exchange woollen goods and animal skins for 
these items. As the settled societies did not have 
very much demand for Mongol goods, the balance 
of trade favoured the settled societies.

Women
Women played an important role in Mongol society. 
In addition to their key role in dung collecting 
and the care of livestock, Mongol women were 
responsible for felt-making, sewing and cooking.  
Historical sources show that it was common for 
Mongol husbands to ask their wives for advice in 
a wide variety of matters, including politics.  

Mongol women were allowed to move about 
more freely in public than their contemporaries 
in other societies.

Religion
Early Mongols were shamanist. They believed 
in a supernatural realm inhabited by spirits, 
and a supernatural hierarchy, with the Blue or 
Eternal Heaven at the top. The shaman (priest) 
had an important role in mediating between 
people and spirits (mostly while in a trance). 
He also performed exorcisms, recited blessings 
over herds, hunters and children, and made 
prophecies by burning the shoulderblades of 
sheep and examining the cracks made by the 
flames.

 Source 9.2.3  A traditional silver belt worn by a modern 
Mongolian herdsman

Remembering and understanding

1 Explain the key advantages of the Mongol 
tent (ger) as a form of housing.

2 Describe shamanism, including four key 
facts about this religion.

Applying and analysing

3 Using a graphic organiser of your choice, 
visually represent the Mongol social 
structure, including kinship and other types 
of relationships.

4 Use information from this unit to describe 
the Mongols’ relationship with the Chinese.

Activities
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Outcomes 

A student:
• describes major periods of historical time 

and sequences events, people and societies 
from the past

• describes and assesses the motives and 
actions of past individuals and groups in 
the context of past societies

• uses evidence from sources to support 
historical narratives and explanations

• identifies and describes different contexts, 
perspectives and interpretations of the past

• selects and uses appropriate oral, written, 
visual and digital forms to communicate 
about the past

Content 

The nomadic lifestyle of the Mongols and the 
rise of Temujin (Genghis Khan)

Students:
• describe the features of Mongol nomadic 

life
• describe key political and economic 

features of Mongol society

Historical skills 

Comprehension: chronology, terms and 
concepts
• read and understand historical texts
• sequence historical events and periods
• use historical terms and concepts

Analysis and use of sources
• identify the origin and purpose of primary 

and secondary sources
• locate, select and use information from a 

range of sources as evidence

Perspectives and interpretations
• identify and describe different 

perspectives of participants in a particular 
historical context

Empathetic understanding
• interpret history within the context of the 

actions, attitudes and motives of people in 
the context of the past

Explanation and communication
• develop historical texts, particularly 

explanations and historical arguments that 
use evidence from a range of sources

• select and use a range of communication 
forms (oral, graphic, written and digital) 
to communicate effectively about the past

SyllabuS linkS

• The Mongols lived a pastoral, nomadic 
lifestyle, moving two or three times a 
year to find pasture and water for their 
livestock

• Horses were central to the Mongol way 
of life

• The Mongols relied on their livestock, 
whose products they used for food, 
shelter and clothing

key COnCePTS
• As Mongols were nomadic, their 

shelters had to be transportable
• Clans were important to the political 

structure, but weak rulers or khans 
who did not show individual merit 
could be challenged and overthrown

• Mongol women played an important 
role and may have enjoyed more 
freedoms than women in other 
cultures

• Early Mongols were shamanist in their 
religion

clan—group of inter-related families
docile—ready to accept authority, 
submissive
encampment—area containing tents or 
huts, usually temporary
ewes—female sheep
exorcisms—ceremonies supposedly 
expelling evil spirits from human bodies
mares—female horses
stamina—ability to sustain physical or 
mental effort for a long time
subordinate—lower in rank or power
tribes—groups linked by family, common 
cultural, social and economic interests

key TermS

Historical skills: analysis and 
use of sources/explanation  
and communication

Source study
MI: visual–spatial, verbal–linguistic
Students refer to Source 9.2.3 and answer 
the following questions.
 1 Describe what you can see in this 

photograph.
 2 Is this a primary or secondary source? 

Explain your answer.
 3 What can you tell about Mongol 

society from examining this belt?

TeaCHing anD 
learning STraTegieS

Answers
 1 A silver and leather belt, holding a coat in 

place. The buckle has a horse and rider on 
it and there are elaborate patterns.

 2 The belt is most likely a reproduction of 
a traditional design, in which case it is a 
secondary source.

 3 They used horses for transport and 
probably battle, and they valued decoration. 

TeaCHing anD learning 
STraTegieS  COnTinueD

remembering and understanding

 1 The key advantage of the ger was its 
mobility. It was ideal for nomadic herders 
who were always in search of pasture for 
their livestock. It also provided effective 
shelter from the harsh climate.

 2 Shamanism was the religion of the early 
Mongols. 
• There was a belief in a supernatural 

realm inhabited by spirits.
• There was a belief in a supernatural 

hierarchy, with Tengri at the top.
• Shamans (priests) mediated between 

people and spirits, mostly while in a 
trance.

• The religion involved worship of high 
places.

• Sacrifice of meat was common.

applying and analysing

 3 Student answers will vary. Each 
Mongol could be connected four ways: 
by kinship, by marriage (quda), by 
sworn blood brotherhood (anda) and 
by voluntary attachment. Mongol 
tribes were also divided into ruling or 
subordinate clans (oboq).

 4 The Mongols’ relationship with the 
Chinese was one of need, as the Mongols 
were not completely self-sufficient. 
Sometimes needs were met through 
trade, at other times, through raiding. 
The Mongols despised Chinese peasants.

aCTiviTy anSwerS

The Kingdom of Jerusalem and its important 
trading port of Acre finally fell in 1291. Six 
further Crusades were led in person by kings 
from England, France and Germany, including 
Richard the Lionheart of England and Louis IX 
(Saint Louis) of France. They waged war in the 
Holy Land for years in an effort to consolidate 
Christian rule over the region.

the Knights templar and  
Knights hospitaller
The Crusades region was constantly at war and 
bandits often attacked unarmed pilgrims who 
flocked to the Holy Land. Two religious orders 
of knights were formed to defend pilgrims 
and the newly established Christian fiefdoms 
of Jerusalem, Antioch, Edessa and Tripoli. The 
Knights Templar (named after the temple of 
Jerusalem) were monks and knights. They 
lived monastic lives but were highly trained 
warriors, dedicated to protecting the Holy Land. 

the First crusade
In 1096, several large armies of Western knights 
and foot soldiers marched to the Holy Land in 
response to Pope Urban’s call. The counts of 
Flanders, Boulogne and Toulouse and the dukes 
of Normandy and Lower Lorraine led them. It 
took three years to cross Europe, Constantinople 
(modern Istanbul) and Antioch in Syria to reach 
Jerusalem. Knights bore the sign of the cross on 
their surcoats and shields. The Crusaders suffered 
through times of famine, disease and warfare.

The First Crusade was a success. The Christian 
armies captured three major cities: Nicaea, 
Antioch and Jerusalem. Antioch fell only after an 
eight-month siege. The siege of Jerusalem was 
particularly terrible and ended in destruction 
and massacre. The Crusaders’ hold over 
the region was always under threat and the 
renowned Muslim warrior and leader Salah  
al-Din, or Saladin, recaptured the city in 1187.  

 Source 3.4.4  Knights Templar before Jerusalem, from 
Le Roman de Godefroi de Bouillon, fourteenth century, 
Bibliothèque Nationale de Paris
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Regard the Frank! Behold with what 
obstinacy they fight for their religion, 
while we, the Muslims, show no enthusiasm 
for waging holy war.

The Knights of the Hospital of St John, known as 
the Hospitallers, were the carers for the sick and 
dying pilgrims in the Holy Land. They founded a 
hospital during the First Crusade and later were 
given the job of protecting strategic castles such 
as the well-preserved Krak des Chevaliers in Syria. 
By the 1160s, they had also become a standing 
army of 300 knights.

Islamic perspectives
The success of the First Crusade was partly 
due to the fact that Crusaders had invaded an 
Islamic world that was geographically vast and 
was fragmented by different rival dynastic rulers. 
This region was politically split and there was also 
religious division between the two branches of 
Islam, Sunni and Shi’ite. Seljuk warriors arrived 
and established a sultanate from the eleventh 
century. However, the emirs (princely military 
commanders) of the region still would not 
cooperate. Rulers such as Nur ad-Din campaigned 
to unify Syria and to annex Egypt from the 
rival Fatimid caliphs by 1171. He established 
the Ayyubid Sultanate and it was his successor, 
Saladin, who fought to control Aleppo, Mosul and 
eventually Jerusalem. To Saladin and the Islamic 
world, the Crusaders, or the Franks as they 
referred to them, were territorial competitors.

In that year, news began to trickle in about 
the appearance of the Frankish troops, 
coming down in an innumerable multitude. 
People took fright.

 Source 3.4.6  Saladin quoted in Amin Maalouf, 
The Crusades through Arab Eyes, Cairo, 1990

 Source 3.4.5  Ibn al-Qalanisi, a chronicler from Damascas 
who described the arrival of the Franks, quoted in Amin 
Maalouf, The Crusades through Arab Eyes, Cairo, 1990

The word ‘crusade’ comes from the Middle French 
word croisade, which means ‘marked by the cross’.

DiD you know?

Remembering and understanding 

1 Which European country was under 
Muslim control in the medieval period? 

2 What advances in knowledge did Muslim 
learning bring to Europe?

3 Identify three reasons to explain the 
Christian holy wars against Islam.

4 Who was Saladin?

Applying and analysing

5 Assess what the Europeans gained from 
the First Crusade.

6 Examine the reasons why the first 
crusading army found it relatively easy to 
capture so many cities in the Holy Land. 
Share your findings with a partner and 
compare your ideas.

7 Write a news report that examines the  
role of the Knights Templar and Hospitaller. 
In your report, compare and contrast 
their roles.

8 Explain what the Muslims had to do to 
regain control of their lands.

Activities

In order to build up a force large enough to 
capture the Kingdom of Jerusalem from the 
Franks, Saladin had to persuade the Islamic 
warriors that he was a legitimate leader. He 
gathered enough troops in order to invade 
Jerusalem in 1187. He captured the city in 
October but had to fight against forces of the 
Third Crusade who were determined to save the 
kingdom. It was Saladin’s successor, the Mamluk 
sultan of Egypt, who waged an aggressive war 
and later captured the Kingdom of Jerusalem.
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Historical skills: Empathetic 
understanding/research/
explanation and communication

Crusade leaders in the hot seat
MI: verbal–linguistic, interpersonal
In pairs, students research one of the 
Crusades, either of their choosing, or as 
allocated by the teacher. Their research 
should cover the following aspects:
• causes of the Crusade
• who led the Crusade
• the aim of the Crusade
• the strategy
• how successful the Crusade was 
• its effects
• what, if anything, should have been done 

differently.

Each pair is placed in the 'hot seat' as the 
leaders of the Crusade to answer questions 
from the class.

Answers
Student answers will vary. Some suggestions 
for 'hot seat' questions follow:
• Why did you choose to go on Crusade?
• How did you feel when you reached the Holy 

Land?
• Did your Crusade succeed or fail? 
• How do you account for your success/failure?

Historical skills: Research/
explanation and communication

Consequences of the Crusades
MI: visual–spatial, verbal–linguistics
This task allows students to further explore 
the short-term and long-term impacts of the 
Crusades.

Students research the impact of the Crusades 
in Europe and on the Islamic world in the 
library or on the internet. They should 
present their findings in a visual form, for 
example as a concept map or a flow chart.

Answers
Student answers will vary, but could include 
the following points.
• The Crusades probably had more impact on 

the European world than the Islamic world.
• Ancient Greek scholarship, which had been 

preserved by Arabic scholars, became more 
available to Christian scholars.

• Systems of taxation (originally to finance 
the Crusades) were developed in Europe.

• The Church became wealthier as Crusaders 
often sold their estates to the Church prior 
to setting out, often at a lower rate than 
the estate’s real value.

tEacHing anD LEaRning 
StRatEgiES  continuED

• Feudalism was weakened, partly because 
estates were sold and partly because 
many Crusaders died and their property 
reverted to the Crown.

• Trade increased in some cities to meet 
the needs of the Crusaders.

• The Holy Lands eventually reverted 
to Muslim control.

• Castle design in both Europe and the 
East improved.

Extension activity

Ideas spread by the Crusades
MI: visual–spatial, verbal–linguistic, 
logical–mathematical, musical–
rhythmic, interpersonal
This task extends the information about 
the Islamic contribution to medieval 
Europe and allows students to follow some 
of their own interests. The starting point 
for the task is the information given in this 
chapter on ideas brought back from the 
Crusades and the Islamic contribution to 
medieval Europe.

Either individually or in pairs, students 
choose a topic from the ideas mentioned 
in the chapter and research it further 

activity anSwERS

Remembering and understanding

 1 Spain was under Muslim control in 
the medieval period.

 2 Muslim learning and culture brought 
medicine, science, mathematics and 
technological knowledge to Europe.

 3 The holy wars against Islam occurred 
because:
• the Church did not want 

Jerusalem to be in the hands of 
non-believers

• pilgrimages to Jerusalem were 
accepted as penance for sins

• the noblemen of Europe wanted to 
find new opportunities for land and 
wealth.

 4 Saladin was a well-known warrior and 
leader in the Muslim world. He was 
involved in the Third Crusade.

applying and analysing

 5 The Europeans gained territory and 
wealth because they were able to 
establish feudal kingdoms in the Holy 
Land. However, it was at a great cost 
because they were always trying to 
consolidate their kingdoms and they 
were always under attack.

 6 Student answers will vary. A sample 
answer is provided.

  The source shows that Richard I was 
captured during battle, which was one 
of the dangers. He was held captive and 
was ransomed. Other dangers included 
facing death or being badly wounded. 
There would have also been disease and 
problems keeping up the supply of food 
for the armies.

 7 Student answers will vary. A sample 
answer is provided.

  The first Crusaders found it easy because 
the tribes and communities in the 
Holy Land were not united and were 
squabbling over territory themselves. 
The Crusaders were able to capture cities 
such as Antioch easily because the locals 
were unprepared as well.

 8 Student answers will vary. A sample 
answer is provided.

  Both religious orders of monks were 
trained as warriors and both lived in the 
Holy Land. The knights Templar were 
given the task of defending pilgrims 
and knights in the Holy Land. The 
Hospitallers cared for the sick pilgrims 
and knights.

activity anSwERS continuED

in the library or on the internet. Topics 
could be broadened, according to student 
interests, to include Islamic art and music 
and their influence on medieval Europe.

Students report on:
• their chosen idea
• what was done/known about it in 

Europe before the Crusades
• where the idea originated (if known).

The findings could be made the subject of 
a brief report to the class and should be 
illustrated with photos wherever possible.

tEacHing anD LEaRning 
StRatEgiES  continuED

The Kingdom of Jerusalem and its important 
trading port of Acre finally fell in 1291. Six 
further Crusades were led in person by kings 
from England, France and Germany, including 
Richard the Lionheart of England and Louis IX 
(Saint Louis) of France. They waged war in the 
Holy Land for years in an effort to consolidate 
Christian rule over the region.

the Knights templar and  
Knights hospitaller
The Crusades region was constantly at war and 
bandits often attacked unarmed pilgrims who 
flocked to the Holy Land. Two religious orders 
of knights were formed to defend pilgrims 
and the newly established Christian fiefdoms 
of Jerusalem, Antioch, Edessa and Tripoli. The 
Knights Templar (named after the temple of 
Jerusalem) were monks and knights. They 
lived monastic lives but were highly trained 
warriors, dedicated to protecting the Holy Land. 

the First crusade
In 1096, several large armies of Western knights 
and foot soldiers marched to the Holy Land in 
response to Pope Urban’s call. The counts of 
Flanders, Boulogne and Toulouse and the dukes 
of Normandy and Lower Lorraine led them. It 
took three years to cross Europe, Constantinople 
(modern Istanbul) and Antioch in Syria to reach 
Jerusalem. Knights bore the sign of the cross on 
their surcoats and shields. The Crusaders suffered 
through times of famine, disease and warfare.

The First Crusade was a success. The Christian 
armies captured three major cities: Nicaea, 
Antioch and Jerusalem. Antioch fell only after an 
eight-month siege. The siege of Jerusalem was 
particularly terrible and ended in destruction 
and massacre. The Crusaders’ hold over 
the region was always under threat and the 
renowned Muslim warrior and leader Salah  
al-Din, or Saladin, recaptured the city in 1187.  

 Source 3.4.4  Knights Templar before Jerusalem, from 
Le Roman de Godefroi de Bouillon, fourteenth century, 
Bibliothèque Nationale de Paris
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Regard the Frank! Behold with what 
obstinacy they fight for their religion, 
while we, the Muslims, show no enthusiasm 
for waging holy war.

The Knights of the Hospital of St John, known as 
the Hospitallers, were the carers for the sick and 
dying pilgrims in the Holy Land. They founded a 
hospital during the First Crusade and later were 
given the job of protecting strategic castles such 
as the well-preserved Krak des Chevaliers in Syria. 
By the 1160s, they had also become a standing 
army of 300 knights.

Islamic perspectives
The success of the First Crusade was partly 
due to the fact that Crusaders had invaded an 
Islamic world that was geographically vast and 
was fragmented by different rival dynastic rulers. 
This region was politically split and there was also 
religious division between the two branches of 
Islam, Sunni and Shi’ite. Seljuk warriors arrived 
and established a sultanate from the eleventh 
century. However, the emirs (princely military 
commanders) of the region still would not 
cooperate. Rulers such as Nur ad-Din campaigned 
to unify Syria and to annex Egypt from the 
rival Fatimid caliphs by 1171. He established 
the Ayyubid Sultanate and it was his successor, 
Saladin, who fought to control Aleppo, Mosul and 
eventually Jerusalem. To Saladin and the Islamic 
world, the Crusaders, or the Franks as they 
referred to them, were territorial competitors.

In that year, news began to trickle in about 
the appearance of the Frankish troops, 
coming down in an innumerable multitude. 
People took fright.

 Source 3.4.6  Saladin quoted in Amin Maalouf, 
The Crusades through Arab Eyes, Cairo, 1990

 Source 3.4.5  Ibn al-Qalanisi, a chronicler from Damascas 
who described the arrival of the Franks, quoted in Amin 
Maalouf, The Crusades through Arab Eyes, Cairo, 1990

The word ‘crusade’ comes from the Middle French 
word croisade, which means ‘marked by the cross’.

DiD you know?

Remembering and understanding 

1 Which European country was under 
Muslim control in the medieval period? 

2 What advances in knowledge did Muslim 
learning bring to Europe?

3 Identify three reasons to explain the 
Christian holy wars against Islam.

4 Who was Saladin?

Applying and analysing

5 Assess what the Europeans gained from 
the First Crusade.

6 Examine the reasons why the first 
crusading army found it relatively easy to 
capture so many cities in the Holy Land. 
Share your findings with a partner and 
compare your ideas.

7 Write a news report that examines the  
role of the Knights Templar and Hospitaller. 
In your report, compare and contrast 
their roles.

8 Explain what the Muslims had to do to 
regain control of their lands.

Activities

In order to build up a force large enough to 
capture the Kingdom of Jerusalem from the 
Franks, Saladin had to persuade the Islamic 
warriors that he was a legitimate leader. He 
gathered enough troops in order to invade 
Jerusalem in 1187. He captured the city in 
October but had to fight against forces of the 
Third Crusade who were determined to save the 
kingdom. It was Saladin’s successor, the Mamluk 
sultan of Egypt, who waged an aggressive war 
and later captured the Kingdom of Jerusalem.
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Historical skills: Empathetic 
understanding/research/
explanation and communication

Crusade leaders in the hot seat
MI: verbal–linguistic, interpersonal
In pairs, students research one of the 
Crusades, either of their choosing, or as 
allocated by the teacher. Their research 
should cover the following aspects:
• causes of the Crusade
• who led the Crusade
• the aim of the Crusade
• the strategy
• how successful the Crusade was 
• its effects
• what, if anything, should have been done 

differently.

Each pair is placed in the 'hot seat' as the 
leaders of the Crusade to answer questions 
from the class.

Answers
Student answers will vary. Some suggestions 
for 'hot seat' questions follow:
• Why did you choose to go on Crusade?
• How did you feel when you reached the Holy 

Land?
• Did your Crusade succeed or fail? 
• How do you account for your success/failure?

Historical skills: Research/
explanation and communication

Consequences of the Crusades
MI: visual–spatial, verbal–linguistics
This task allows students to further explore 
the short-term and long-term impacts of the 
Crusades.

Students research the impact of the Crusades 
in Europe and on the Islamic world in the 
library or on the internet. They should 
present their findings in a visual form, for 
example as a concept map or a flow chart.

Answers
Student answers will vary, but could include 
the following points.
• The Crusades probably had more impact on 

the European world than the Islamic world.
• Ancient Greek scholarship, which had been 

preserved by Arabic scholars, became more 
available to Christian scholars.

• Systems of taxation (originally to finance 
the Crusades) were developed in Europe.

• The Church became wealthier as Crusaders 
often sold their estates to the Church prior 
to setting out, often at a lower rate than 
the estate’s real value.

tEacHing anD LEaRning 
StRatEgiES  continuED

• Feudalism was weakened, partly because 
estates were sold and partly because 
many Crusaders died and their property 
reverted to the Crown.

• Trade increased in some cities to meet 
the needs of the Crusaders.

• The Holy Lands eventually reverted 
to Muslim control.

• Castle design in both Europe and the 
East improved.

Extension activity

Ideas spread by the Crusades
MI: visual–spatial, verbal–linguistic, 
logical–mathematical, musical–
rhythmic, interpersonal
This task extends the information about 
the Islamic contribution to medieval 
Europe and allows students to follow some 
of their own interests. The starting point 
for the task is the information given in this 
chapter on ideas brought back from the 
Crusades and the Islamic contribution to 
medieval Europe.

Either individually or in pairs, students 
choose a topic from the ideas mentioned 
in the chapter and research it further 

activity anSwERS

Remembering and understanding

 1 Spain was under Muslim control in 
the medieval period.

 2 Muslim learning and culture brought 
medicine, science, mathematics and 
technological knowledge to Europe.

 3 The holy wars against Islam occurred 
because:
• the Church did not want 

Jerusalem to be in the hands of 
non-believers

• pilgrimages to Jerusalem were 
accepted as penance for sins

• the noblemen of Europe wanted to 
find new opportunities for land and 
wealth.

 4 Saladin was a well-known warrior and 
leader in the Muslim world. He was 
involved in the Third Crusade.

applying and analysing

 5 The Europeans gained territory and 
wealth because they were able to 
establish feudal kingdoms in the Holy 
Land. However, it was at a great cost 
because they were always trying to 
consolidate their kingdoms and they 
were always under attack.

 6 Student answers will vary. A sample 
answer is provided.

  The source shows that Richard I was 
captured during battle, which was one 
of the dangers. He was held captive and 
was ransomed. Other dangers included 
facing death or being badly wounded. 
There would have also been disease and 
problems keeping up the supply of food 
for the armies.

 7 Student answers will vary. A sample 
answer is provided.

  The first Crusaders found it easy because 
the tribes and communities in the 
Holy Land were not united and were 
squabbling over territory themselves. 
The Crusaders were able to capture cities 
such as Antioch easily because the locals 
were unprepared as well.

 8 Student answers will vary. A sample 
answer is provided.

  Both religious orders of monks were 
trained as warriors and both lived in the 
Holy Land. The knights Templar were 
given the task of defending pilgrims 
and knights in the Holy Land. The 
Hospitallers cared for the sick pilgrims 
and knights.

activity anSwERS continuED

in the library or on the internet. Topics 
could be broadened, according to student 
interests, to include Islamic art and music 
and their influence on medieval Europe.

Students report on:
• their chosen idea
• what was done/known about it in 

Europe before the Crusades
• where the idea originated (if known).

The findings could be made the subject of 
a brief report to the class and should be 
illustrated with photos wherever possible.

tEacHing anD LEaRning 
StRatEgiES  continuED



xi

Teaching and learning strategies are provided 
throughout each unit. These encourage further 
exploration of the content of the unit through a 
range of activities related to. Suggested answers 
for each activity are provided for teachers.

The teaching and learning strategies use a 
multiple intelligences (MI) approach. The 
multiple intelligences for each activity are 
listed. This allows teachers to choose the activity 
most suited to students’ needs. The multiple 
intelligences incorporated in the learning 
strategies are:
• visual–spatial •    verbal–linguistic
• musical–rhythmic •    bodily–kinaesthetic
• intrapersonal •    logical–mathematical
• interpersonal.

Answers

Suggested answers are provided for the learning 
activities at the end of each unit.

Investigating history

Destruction of the buffalo
Worried about the damage to tracks and trains by 
buffalo, hunters were paid to shoot them by the 
tens of thousands. By 1895, there were fewer than 
1000 buffalo left on the Great Plains. This was 
from an estimated population of forty million 
in 1700. The near extinction of the buffalo 
destroyed the way of life for Plains Indians who 
relied on it for their survival. As a result, they 
became more dependent on food supplies from 
the US government.

Reservations
By the 1850s, Plains tribes in the west were 
being forced onto reservations. This was because 
an influx of settlers, miners and ranchers onto 
their lands had seen the growth of new towns 
and villages. Reservations were sections of 
land thought to be unusable by government 
authorities. Living on reservations brought an 
end to the nomadic way of life of the Plains 
Indians. They could no longer hunt buffalo, 
and most efforts at farming failed. Reservation 
managers also believed that it was necessary for 
Plains Indians to give up their traditional ways 
and assimilate to European culture.

I don’t want to settle. I love to roam over the 
prairies. There I feel free and happy, but 
when we settle down we grow pale and die.

 Source 12.2.4  Satanta, a Kiowa chief, on life on a 
reservation during the 1860s. Cited in D. Brown, Bury 
My Heart At Wounded Knee, Vintage, 1991, p. 241

Dispossession of the Cheyenne 
and Arapaho
Broken treaties
In 1858, the Cheyenne and Arapaho were forced 
to move off their lands in present-day Colorado. 
This territory had been promised to them just 
seven years earlier in the Treaty of Fort Laramie 
(1851). However, the discovery of gold at Pike’s 
Peak in the Rocky Mountains brought about one 
of the greatest gold rushes in North American 
history as over 100 000 miners flooded into 
the district. The consequence of this was the 
displacement of the Cheyenne and Arapaho 
onto reservations. 

 Source 12.2.3  Slaughter of buffalo along the Kansas Pacific railway
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Scalping was practised by colonists as well 
as by Native Americans. Before the arrival 
of Europeans, only some tribes engaged in 
scalping. Both the British and the French were 
known to have introduced scalping to other 
tribes. At times, they even paid a bounty for the 
scalps of those they were at war with, whether 
they were other Europeans or Native Americans.

DID YOU KNOW?

Remembering and understanding 

1 Who were the first Europeans to come into 
contact with Plains Indians and what was 
the nature of their contact?

2 Outline the impact of the 1837 smallpox 
epidemic on Plains Indians.

3 What were reservations and why were they 
created?

Applying and analysing

4 In your view, which of the following laws 
had the greater impact on Plains Indians: 
the Homesteaders Act of 1862 or the Pacific 
Railroad Act of 1863? Justify your answer 
with evidence.

5 Examine Source 12.2.2.
a Describe what you see in the painting.
b Who or what does the figure of the 

woman represent?
c What audience is this painting aimed at?
d What is the painting’s message?

6 a With a partner, discuss the 
consequences of colonisation by 
Europeans on the Plains Indians of North 
America.

b Explain your conclusions to another pair.
c As a small group, formulate a statement 

or short paragraph that summarises the 
consequences.

Activities

Treaty of Fort Wise
In 1861, Cheyenne and Arapaho chiefs signed the 
Treaty of Fort Wise, which gave up most of the 
land promised to them just three years earlier. 
They also agreed to move onto a new and much 
smaller reservation. Here, life became miserable 
as there was too little food, and supplies from 
the government were not enough to survive on. 
Many Cheyenne warriors became angry with 
their chiefs for agreeing to such difficult terms. 
In reaction, they left the reservation and began 
attacking nearby settlers.

The Sand Creek massacre
In June 1864, Black Kettle, chief of the Cheyenne, 
agreed to peace if the Cheyenne were permitted 
to camp near Fort Lyon, from where they could 
get supplies. About 800 Cheyenne and Arapaho 
set up camp at nearby Sand Creek, where they 
were told they could hunt buffalo. Black Kettle 
flew a US flag from the camp to show that his 
people were friendly. However, on 29 November 
1864, while a number of men were away hunting, 
Colonel John Chivington led 675 cavalry troops 
from the Colorado Volunteers in an attack on 
the camp.

At an inquiry afterwards, Chivington boasted that 
about 500 to 600 Cheyenne and Arapaho had 
been killed, but a more accurate figure is 137. Of 
these, 109 were women and children. As trophies, 
Chivington’s men took scalps and other body 
parts that were later displayed in public.

Damn any man who sympathizes with 
Indians! … I have come to kill Indians, and 
believe it is right and honorable to use any 
means under God’s heaven to kill Indians.

 Source 12.2.5  Colonel John Chivington, commander of 
the attack at Sand Creek, cited in D. Brown, Bury My 
Heart at Wounded Knee, Vintage, 1991, pp. 86–7.
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teaching anD LeaRning 
StRategieS  continueD

activity anSweRS

activity anSweRS continueD

activity anSweRS continueD

Answers
 1 A wagon train of settlers has formed a 

defensive circle to protect them. Native 
Americans on horses and wielding spears 
are riding around the wagon train to attack 
it.

 2 A steam train is in the centre of the 
drawing. Its path seems to be blocked by a 
herd of buffalo that are running across the 
tracks. People are standing near the train 
holding rifles.

 3 The first event would have been the arrival 
of settlers by wagon trains (Source 12.2.1). 
It would only have been after the Great 
Plains were populated by settlers that 
there would have been any need for a train 
service through the Plains and connecting 
settlements between the east and west 
coasts.

 4 Student answers may vary. A possible 
response is that such sources are valuable 
in providing visual primary sources of 
events that enrich written sources. Viewers 
see the landscape of the Great Plains, the 
attack tactics of Plains Indians, defensive 
measures of settlers, evidence of extinction 
of buffalo and how large herds were.

extension activity

‘Cowboys and Indians’
MI: Visual–spatial, verbal–linguistic, 
interpersonal
Students select a film/series to watch that 
covers this period of American history. They 
watch scenes or the entire film. Students 
should note the following:
• any bias towards a particular group of 

people and, if so, what form it takes
• the settling
• the key events
• way of life and hardships faced by settlers
• way of life and hardships faced by Native 

Americans.

Some possible films/series that students may 
view are:
• Little House on the Prairie
• Last of the Mohicans
• Fort Apache
• The New World
• Apache.

Answers
Student answers will vary.

Remembering and understanding

 1 English and French fur traders 
and Spanish traders were the first 
Europeans to come into contact with 
Plains Indians. The European contact 
with the Plains Indians was trade 
of a variety of goods including fur, 
sunflowers, chocolate, corn, guns, 
horses and whiskey.

 2 Smallpox was deadly to the Plains 
Indians. Some of the Sioux tribe were 
protected as they were inoculated but 
the overall effect was devastating to 

applying and analysing

 4 Student answers will vary. Students 
must provide a reason to support 
their opinion. Students who think 
the Pacific Railroad Act had greater 
impact on Plains Indians could argue 
that the buffalo population was 
diminished by this act, as buffalo 
were killed to avoid damage to the 
railroads. The Plains Indians relied on 
buffalo for everything they needed—

food, shelter and clothing. As the 
buffalo population decreased so did 
the likelihood of the Plains Indians 
to surviving as nomads. This resulted 
in Plains Indians becoming reliant on 
the government.

  Students who argue that the 
Homesteaders Act had greater impact 
could argue that settlers took up large 
expanses of land in the Great Plains. 
This encouraged settlement but 
disposed Plains Indians and resulted 
in the extinction of buffalo.

 5 a The painting shows the spirit of a 
woman with a book floating above the 
frontier settlers of the plains. Indians 
and buffalo are retreating as the 
settlers and spirit move forward.

b The title of the source is called 
‘American Progress’. The woman 
represents the ‘spirit of progress’.

c The audience would most likely 
have been American settlers or their 
descendants.

d The message is that the settlement 
of the Plains by white settlers was 
positive as it helped build America. 
The word ‘progress’ in the title 
implies that nothing should stand in 
its way.

 6 a Main consequences of colonisation:
• loss of land due to settlement and 

development of railways
• disease (for example, smallpox) 

killed Plains Indians
• Plains Indians culture was affected 

(for example, banning of the Sun 
Dance)

• buffalo were killed and resulted 
in Plains Indians being reliant on 
government for food

• Plains Indians were forced off their 
land and onto reservations.

b Colonisation resulted in the end of 
the nomadic life for Plains Indians. 
The Indian population was decimated 
by introduction of disease. Their 
nomadic lifestyle was impossible 
due to the loss of land and buffalo, 
on which they depended for almost 
everything. As a result, Plains Indians 
were forced from their land and 
encouraged to assimilate, leaving 
behind their culture and way of life.

c Student answers will vary.
the Plains Indians. Within a few years, 
about half of the population had died 
as a result of the disease. The Madan 
tribe was the most affected with their 
numbers dwindling to 150. Smallpox 
killed 4000 Assiniboines, 6000 
Blackfeet and 2000 Pawnees.

 3 Reservations were sections of 
land viewed as unsuitable for 
agriculture and other uses by the 
government. Plains Indians were 
forced to live on these reservations, 
as they were dispossessed of their 
land. Reservations were created to 
encourage Plains Indians to assimilate 
and give up their traditional ways and 
nomadic lifestyle.

Destruction of the buffalo
Worried about the damage to tracks and trains by 
buffalo, hunters were paid to shoot them by the 
tens of thousands. By 1895, there were fewer than 
1000 buffalo left on the Great Plains. This was 
from an estimated population of forty million 
in 1700. The near extinction of the buffalo 
destroyed the way of life for Plains Indians who 
relied on it for their survival. As a result, they 
became more dependent on food supplies from 
the US government.

Reservations
By the 1850s, Plains tribes in the west were 
being forced onto reservations. This was because 
an influx of settlers, miners and ranchers onto 
their lands had seen the growth of new towns 
and villages. Reservations were sections of 
land thought to be unusable by government 
authorities. Living on reservations brought an 
end to the nomadic way of life of the Plains 
Indians. They could no longer hunt buffalo, 
and most efforts at farming failed. Reservation 
managers also believed that it was necessary for 
Plains Indians to give up their traditional ways 
and assimilate to European culture.

I don’t want to settle. I love to roam over the 
prairies. There I feel free and happy, but 
when we settle down we grow pale and die.

 Source 12.2.4  Satanta, a Kiowa chief, on life on a 
reservation during the 1860s. Cited in D. Brown, Bury 
My Heart At Wounded Knee, Vintage, 1991, p. 241

Dispossession of the Cheyenne 
and Arapaho
Broken treaties
In 1858, the Cheyenne and Arapaho were forced 
to move off their lands in present-day Colorado. 
This territory had been promised to them just 
seven years earlier in the Treaty of Fort Laramie 
(1851). However, the discovery of gold at Pike’s 
Peak in the Rocky Mountains brought about one 
of the greatest gold rushes in North American 
history as over 100 000 miners flooded into 
the district. The consequence of this was the 
displacement of the Cheyenne and Arapaho 
onto reservations. 

 Source 12.2.3  Slaughter of buffalo along the Kansas Pacific railway
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Scalping was practised by colonists as well 
as by Native Americans. Before the arrival 
of Europeans, only some tribes engaged in 
scalping. Both the British and the French were 
known to have introduced scalping to other 
tribes. At times, they even paid a bounty for the 
scalps of those they were at war with, whether 
they were other Europeans or Native Americans.

DID YOU KNOW?

Remembering and understanding 

1 Who were the first Europeans to come into 
contact with Plains Indians and what was 
the nature of their contact?

2 Outline the impact of the 1837 smallpox 
epidemic on Plains Indians.

3 What were reservations and why were they 
created?

Applying and analysing

4 In your view, which of the following laws 
had the greater impact on Plains Indians: 
the Homesteaders Act of 1862 or the Pacific 
Railroad Act of 1863? Justify your answer 
with evidence.

5 Examine Source 12.2.2.
a Describe what you see in the painting.
b Who or what does the figure of the 

woman represent?
c What audience is this painting aimed at?
d What is the painting’s message?

6 a With a partner, discuss the 
consequences of colonisation by 
Europeans on the Plains Indians of North 
America.

b Explain your conclusions to another pair.
c As a small group, formulate a statement 

or short paragraph that summarises the 
consequences.

Activities

Treaty of Fort Wise
In 1861, Cheyenne and Arapaho chiefs signed the 
Treaty of Fort Wise, which gave up most of the 
land promised to them just three years earlier. 
They also agreed to move onto a new and much 
smaller reservation. Here, life became miserable 
as there was too little food, and supplies from 
the government were not enough to survive on. 
Many Cheyenne warriors became angry with 
their chiefs for agreeing to such difficult terms. 
In reaction, they left the reservation and began 
attacking nearby settlers.

The Sand Creek massacre
In June 1864, Black Kettle, chief of the Cheyenne, 
agreed to peace if the Cheyenne were permitted 
to camp near Fort Lyon, from where they could 
get supplies. About 800 Cheyenne and Arapaho 
set up camp at nearby Sand Creek, where they 
were told they could hunt buffalo. Black Kettle 
flew a US flag from the camp to show that his 
people were friendly. However, on 29 November 
1864, while a number of men were away hunting, 
Colonel John Chivington led 675 cavalry troops 
from the Colorado Volunteers in an attack on 
the camp.

At an inquiry afterwards, Chivington boasted that 
about 500 to 600 Cheyenne and Arapaho had 
been killed, but a more accurate figure is 137. Of 
these, 109 were women and children. As trophies, 
Chivington’s men took scalps and other body 
parts that were later displayed in public.

Damn any man who sympathizes with 
Indians! … I have come to kill Indians, and 
believe it is right and honorable to use any 
means under God’s heaven to kill Indians.

 Source 12.2.5  Colonel John Chivington, commander of 
the attack at Sand Creek, cited in D. Brown, Bury My 
Heart at Wounded Knee, Vintage, 1991, pp. 86–7.
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teaching anD LeaRning 
StRategieS  continueD

activity anSweRS

activity anSweRS continueD

activity anSweRS continueD

Answers
 1 A wagon train of settlers has formed a 

defensive circle to protect them. Native 
Americans on horses and wielding spears 
are riding around the wagon train to attack 
it.

 2 A steam train is in the centre of the 
drawing. Its path seems to be blocked by a 
herd of buffalo that are running across the 
tracks. People are standing near the train 
holding rifles.

 3 The first event would have been the arrival 
of settlers by wagon trains (Source 12.2.1). 
It would only have been after the Great 
Plains were populated by settlers that 
there would have been any need for a train 
service through the Plains and connecting 
settlements between the east and west 
coasts.

 4 Student answers may vary. A possible 
response is that such sources are valuable 
in providing visual primary sources of 
events that enrich written sources. Viewers 
see the landscape of the Great Plains, the 
attack tactics of Plains Indians, defensive 
measures of settlers, evidence of extinction 
of buffalo and how large herds were.

extension activity

‘Cowboys and Indians’
MI: Visual–spatial, verbal–linguistic, 
interpersonal
Students select a film/series to watch that 
covers this period of American history. They 
watch scenes or the entire film. Students 
should note the following:
• any bias towards a particular group of 

people and, if so, what form it takes
• the settling
• the key events
• way of life and hardships faced by settlers
• way of life and hardships faced by Native 

Americans.

Some possible films/series that students may 
view are:
• Little House on the Prairie
• Last of the Mohicans
• Fort Apache
• The New World
• Apache.

Answers
Student answers will vary.

Remembering and understanding

 1 English and French fur traders 
and Spanish traders were the first 
Europeans to come into contact with 
Plains Indians. The European contact 
with the Plains Indians was trade 
of a variety of goods including fur, 
sunflowers, chocolate, corn, guns, 
horses and whiskey.

 2 Smallpox was deadly to the Plains 
Indians. Some of the Sioux tribe were 
protected as they were inoculated but 
the overall effect was devastating to 

applying and analysing

 4 Student answers will vary. Students 
must provide a reason to support 
their opinion. Students who think 
the Pacific Railroad Act had greater 
impact on Plains Indians could argue 
that the buffalo population was 
diminished by this act, as buffalo 
were killed to avoid damage to the 
railroads. The Plains Indians relied on 
buffalo for everything they needed—

food, shelter and clothing. As the 
buffalo population decreased so did 
the likelihood of the Plains Indians 
to surviving as nomads. This resulted 
in Plains Indians becoming reliant on 
the government.

  Students who argue that the 
Homesteaders Act had greater impact 
could argue that settlers took up large 
expanses of land in the Great Plains. 
This encouraged settlement but 
disposed Plains Indians and resulted 
in the extinction of buffalo.

 5 a The painting shows the spirit of a 
woman with a book floating above the 
frontier settlers of the plains. Indians 
and buffalo are retreating as the 
settlers and spirit move forward.

b The title of the source is called 
‘American Progress’. The woman 
represents the ‘spirit of progress’.

c The audience would most likely 
have been American settlers or their 
descendants.

d The message is that the settlement 
of the Plains by white settlers was 
positive as it helped build America. 
The word ‘progress’ in the title 
implies that nothing should stand in 
its way.

 6 a Main consequences of colonisation:
• loss of land due to settlement and 

development of railways
• disease (for example, smallpox) 

killed Plains Indians
• Plains Indians culture was affected 

(for example, banning of the Sun 
Dance)

• buffalo were killed and resulted 
in Plains Indians being reliant on 
government for food

• Plains Indians were forced off their 
land and onto reservations.

b Colonisation resulted in the end of 
the nomadic life for Plains Indians. 
The Indian population was decimated 
by introduction of disease. Their 
nomadic lifestyle was impossible 
due to the loss of land and buffalo, 
on which they depended for almost 
everything. As a result, Plains Indians 
were forced from their land and 
encouraged to assimilate, leaving 
behind their culture and way of life.

c Student answers will vary.
the Plains Indians. Within a few years, 
about half of the population had died 
as a result of the disease. The Madan 
tribe was the most affected with their 
numbers dwindling to 150. Smallpox 
killed 4000 Assiniboines, 6000 
Blackfeet and 2000 Pawnees.

 3 Reservations were sections of 
land viewed as unsuitable for 
agriculture and other uses by the 
government. Plains Indians were 
forced to live on these reservations, 
as they were dispossessed of their 
land. Reservations were created to 
encourage Plains Indians to assimilate 
and give up their traditional ways and 
nomadic lifestyle.
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UNIT 4.8
The Ottoman Empire

Valide sultan
The most powerful woman in Ottoman society was 
the valide sultan, the mother of the sultan. Over the 
centuries, there were many significant women who 
held this position and great power over the empire, 
such as Hürrem Sultan and Hadice Turhan.

You have just been appointed as the curator of a 
digital exhibition at your local museum on these 
powerful women: the Valide Sultan. Your first job 
is to create a web page as part of your proposal 
for the digital exhibition. Your web page should 
include the life and achievements of at least three 
significant valide sultans.

 Source 4.8.1  Painting of Hürrem 
Sultan Roselan, wife of Sultan 
Suleiman the Magnificent, 
Topkapi Palace Museum
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Tales of a European sailor
Imagine you are a fifteenth- or sixteenth-century 
European sailor visiting Constantinople for the 
first time. Write a diary of four to six entries. 
Consider what you would have observed as you 
approached Constantinople from the Sea of 
Marmara. When you went ashore, what would 
you have noted about the people, the beliefs, 
the law and roles in society? What would have 
been the biggest contrasts between Europe and 
the Ottoman Empire? Consider beginning with 
a concept or mind map to help you organise 
material for your entries.

Map or model a battle
Create a map or design and make a 3-D model of 
one of the key sieges or battles of the Ottoman 
period: Kosovo, Constantinople, Belgrade or 
Vienna.

Annotate the map or model with key information 
relating to preparation, troops, tactics and 
weapons. Use arrows, colours or symbols to show 
how the siege or battle unfolded and identify key 
individuals and turning points.

Tourism brochure
You have been asked by Turkey’s Ministry of 
Culture and Tourism to produce a new digital 
or print guide to the Topkapi Palace. Consider 
including information about:
• the construction and layout, including the 

treasuries, harem and kafes (cages)
• notable sultans, grand viziers and 

ambassadors who lived in, worked in or visited 
the palace

• other members of the court, and their roles.

Work either individually, in pairs or in a small 
group. If you choose to produce a digital guide, 
consider a website or audio content that could be 
played on a portable device.

accession the attainment of a position of 
authority (e.g. king or sultan)

bastion a projecting part of a fort, which 
allows for defensive fire in several directions

breach break through the wall or defence of 
the opponent

bureaucracy the system of appointed state 
officials who provided administrative support 
to the sultan

fratricide the deliberate killing of one’s 
brother or sister

grand vizier the most senior and most 
powerful Ottoman official, who ensured the 
sultan’s orders were carried out

harem quarters in the palace reserved for 
the wives, concubines, female relatives and 
children of the sultan

jizya a 10 per cent tax that all non-Muslims 
paid

külliye a complex of buildings centred on 
a mosque

millet a system for organising non-Muslim 
groups into faith-based communities; millets 
were permitted to have separate legal courts to 
hear cases of personal law, and ran their own 
schools and welfare systems

patriarch the Biblical figures thought of as 
fathers of the human race

routed completely defeated

siege a military operation whereby enemy 
forces cut off essential supplies to force surrender

subjugate to bring under control, especially 
by force

tribute a payment made from one state to 
another, usually at regular intervals, which 
often signifies dependence

tughra the calligraphic emblem of an 
Ottoman sultan
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InvestIgatIng hIstory

teachIng anD  
LearnIng strategIes

 1 Valide sultan:
• requires applying, synthesising and 

evaluating
• requires verbal-linguistic and visual-

spatial intelligences
• could require the teacher to provide 

suggested resources for student research
• could require the use of a note-taking 

grid to help students organise their 
research

• requires providing students with the 
assessment criteria at the beginning 
of the task’.

 2 Tales of a European sailor:
• requires applying, synthesising and 

evaluating
• requires verbal-linguistic, visual-

spatial and intrapersonal intelligences
• requires further research
• requires providing students with the 

assessment criteria at the beginning 
of the task’.

 3 Map or model a battle:
• requires applying, synthesising and 

evaluating 
• requires verbal-linguistic and visual-

spatial intelligences
• could be done in pairs or small groups
• requires further research
• could require access to further 

resources such as art supplies
• requires providing students with the 

assessment criteria at the beginning 
of the task’.

 4 Tourism brochure:
• requires applying, synthesising and 

evaluating 
• requires verbal-linguistic, 

interpersonal and visual-spatial 
intelligences

• could require the teacher to provide 
suggested resources for student 
research

• could form part of an exhibition in 
conjunction with topic 3, ‘Map or 
model a battle’

• requires providing students with the 
assessment criteria at the beginning 
of the task’.

suggested strategies: consolidation 
(including eaL/D)

• Some students may benefit from modified 
tasks, for example topic 1, ‘Valide sultan’, 
could be modified so that students create a 
web page for one Valide sultan only.

• The use of graphic organisers may be 
useful for some students.

• For topic 2, ‘Tales of a European sailor’, 
students could be given photographs 
or paintings of the view from the 
Marmara Sea to Constantinople to help 
them visualise what it may have been 
like to approach Constantinople in the 
sixteenth century. Students create the 
mind map with no need to translate 
this information into diary entries.

• For topic 3, ‘Map or model a battle’, 
students could present the activity in a 
table format instead of creating a map 
or model. For their chosen battle, they 
could complete the table below. If time 
allows, they could then annotate their 
findings on a map.

Aspect of battle Notes

Preparation for the battle

Troops: how many?

Tactics used

Weapons used

Key people involved

Turning points in the battle

Outcome of the battle

• For topic 4, ‘Tourism Brochure’, 
students could print out a map of the 
layout of the Topkapi Palace and paste 
it on a large sheet of paper. Students 
conduct basic research into the following 
aspects of the Topkapi Palace and 
annotate their map with their findings:

teachIng anD LearnIng 
strategIes  contInueD

• the importance of different areas of 
the palace, for example the harem

• where the sultan had most of his 
private rooms

• where the Treasury was
• any other interesting aspects.

suggested strategies: extension

• The teacher could direct students 
towards the tasks that require higher 
order thinking skills.

• For topic 1, ‘Valide sultan’, students 
could work in pairs and discuss and 
consider the personal qualities that 
would have made a Valide sultan 

historical skills: analysis  
and use of sources

Hurrem Sultan Roselan
MI: visual–spatial, verbal–linguistic
Students study Source 4.8.1, conduct some 
further basic research about this image and 
answer the following questions.
 1 What impression of Hurrem Sultan 

Roselan does this portrait give?
 2 Why is it important that she was 

presented in this way?
 3 Who commissioned the image?
 4 How would this have influenced the 

construction of the image?
 5 Is this portrait a reliable source?

Answers
 1 Hurrem Sultan Roselan is presented as 

a young woman in lavish clothes, but her 
facial expression suggests that she is strong-
willed.

 2 It is important that she is presented in this 
way to show that she is both wealthy and 
important.

 3 The Venetians constructed this image 
based on information gathered by spies in 
Constantinople.

 4 The image reflects the Venetians’ idea of 
how a sultan’s wife might look like and 
the clothing is more typical of a Venetian 
woman than an Ottoman woman.

 5 This portrait is not reliable as a source as it 
is created from accounts from second-hand 
witnesses who wanted to display certain 
aspects of their subject.

historical skills: comprehension

Glossary
MI: verbal–linguistic, interpersonal
For five of the glossary terms listed, students 
write a short paragraph demonstrating the 
following:
• their understanding of the glossary term 

and correct usage of it
• their understanding of how the term 

relates to the ideas studied in this chapter.

Students demonstrate their understanding of 
each term by writing a question that uses the 
term. They could then pair up with another 
student and answer each other’s questions. 
This could form part of a revision task prior to 
summative assessment.

Answers
Student answers will vary, but should 
demonstrate links to the various ideas studied 
in this chapter.

teachIng anD LearnIng 
strategIes  contInueD

effective. They could then write a 
short job advertisement for a Valide 
sultan. The key responsibilities of the 
role must be included, as well as a 
description of the personal strengths 
necessary to excel in the role.

• For topic 2, ‘Tales of a European sailor’, 
students could create similar diary 
entries for an Ottoman sailor travelling 
to Europe for the first time.

• For topic 3, ‘Map or model a battle’, 
after completing their model students 
could discuss the following question: 
How might history be different if this 
battle had not taken place?

• For topic 4, ‘Tourism brochure’, in their 
digital or print guide students could 
also consider why the importance 
of the Topkapi Palace to the empire 
declined over time.
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UNIT 4.8
The Ottoman Empire

Valide sultan
The most powerful woman in Ottoman society was 
the valide sultan, the mother of the sultan. Over the 
centuries, there were many significant women who 
held this position and great power over the empire, 
such as Hürrem Sultan and Hadice Turhan.

You have just been appointed as the curator of a 
digital exhibition at your local museum on these 
powerful women: the Valide Sultan. Your first job 
is to create a web page as part of your proposal 
for the digital exhibition. Your web page should 
include the life and achievements of at least three 
significant valide sultans.

 Source 4.8.1  Painting of Hürrem 
Sultan Roselan, wife of Sultan 
Suleiman the Magnificent, 
Topkapi Palace Museum
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Tales of a European sailor
Imagine you are a fifteenth- or sixteenth-century 
European sailor visiting Constantinople for the 
first time. Write a diary of four to six entries. 
Consider what you would have observed as you 
approached Constantinople from the Sea of 
Marmara. When you went ashore, what would 
you have noted about the people, the beliefs, 
the law and roles in society? What would have 
been the biggest contrasts between Europe and 
the Ottoman Empire? Consider beginning with 
a concept or mind map to help you organise 
material for your entries.

Map or model a battle
Create a map or design and make a 3-D model of 
one of the key sieges or battles of the Ottoman 
period: Kosovo, Constantinople, Belgrade or 
Vienna.

Annotate the map or model with key information 
relating to preparation, troops, tactics and 
weapons. Use arrows, colours or symbols to show 
how the siege or battle unfolded and identify key 
individuals and turning points.

Tourism brochure
You have been asked by Turkey’s Ministry of 
Culture and Tourism to produce a new digital 
or print guide to the Topkapi Palace. Consider 
including information about:
• the construction and layout, including the 

treasuries, harem and kafes (cages)
• notable sultans, grand viziers and 

ambassadors who lived in, worked in or visited 
the palace

• other members of the court, and their roles.

Work either individually, in pairs or in a small 
group. If you choose to produce a digital guide, 
consider a website or audio content that could be 
played on a portable device.

accession the attainment of a position of 
authority (e.g. king or sultan)

bastion a projecting part of a fort, which 
allows for defensive fire in several directions

breach break through the wall or defence of 
the opponent

bureaucracy the system of appointed state 
officials who provided administrative support 
to the sultan

fratricide the deliberate killing of one’s 
brother or sister

grand vizier the most senior and most 
powerful Ottoman official, who ensured the 
sultan’s orders were carried out

harem quarters in the palace reserved for 
the wives, concubines, female relatives and 
children of the sultan

jizya a 10 per cent tax that all non-Muslims 
paid

külliye a complex of buildings centred on 
a mosque

millet a system for organising non-Muslim 
groups into faith-based communities; millets 
were permitted to have separate legal courts to 
hear cases of personal law, and ran their own 
schools and welfare systems

patriarch the Biblical figures thought of as 
fathers of the human race

routed completely defeated

siege a military operation whereby enemy 
forces cut off essential supplies to force surrender

subjugate to bring under control, especially 
by force

tribute a payment made from one state to 
another, usually at regular intervals, which 
often signifies dependence

tughra the calligraphic emblem of an 
Ottoman sultan
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teachIng anD  
LearnIng strategIes

 1 Valide sultan:
• requires applying, synthesising and 

evaluating
• requires verbal-linguistic and visual-

spatial intelligences
• could require the teacher to provide 

suggested resources for student research
• could require the use of a note-taking 

grid to help students organise their 
research

• requires providing students with the 
assessment criteria at the beginning 
of the task’.

 2 Tales of a European sailor:
• requires applying, synthesising and 

evaluating
• requires verbal-linguistic, visual-

spatial and intrapersonal intelligences
• requires further research
• requires providing students with the 

assessment criteria at the beginning 
of the task’.

 3 Map or model a battle:
• requires applying, synthesising and 

evaluating 
• requires verbal-linguistic and visual-

spatial intelligences
• could be done in pairs or small groups
• requires further research
• could require access to further 

resources such as art supplies
• requires providing students with the 

assessment criteria at the beginning 
of the task’.

 4 Tourism brochure:
• requires applying, synthesising and 

evaluating 
• requires verbal-linguistic, 

interpersonal and visual-spatial 
intelligences

• could require the teacher to provide 
suggested resources for student 
research

• could form part of an exhibition in 
conjunction with topic 3, ‘Map or 
model a battle’

• requires providing students with the 
assessment criteria at the beginning 
of the task’.

suggested strategies: consolidation 
(including eaL/D)

• Some students may benefit from modified 
tasks, for example topic 1, ‘Valide sultan’, 
could be modified so that students create a 
web page for one Valide sultan only.

• The use of graphic organisers may be 
useful for some students.

• For topic 2, ‘Tales of a European sailor’, 
students could be given photographs 
or paintings of the view from the 
Marmara Sea to Constantinople to help 
them visualise what it may have been 
like to approach Constantinople in the 
sixteenth century. Students create the 
mind map with no need to translate 
this information into diary entries.

• For topic 3, ‘Map or model a battle’, 
students could present the activity in a 
table format instead of creating a map 
or model. For their chosen battle, they 
could complete the table below. If time 
allows, they could then annotate their 
findings on a map.

Aspect of battle Notes

Preparation for the battle

Troops: how many?

Tactics used

Weapons used

Key people involved

Turning points in the battle

Outcome of the battle

• For topic 4, ‘Tourism Brochure’, 
students could print out a map of the 
layout of the Topkapi Palace and paste 
it on a large sheet of paper. Students 
conduct basic research into the following 
aspects of the Topkapi Palace and 
annotate their map with their findings:

teachIng anD LearnIng 
strategIes  contInueD

• the importance of different areas of 
the palace, for example the harem

• where the sultan had most of his 
private rooms

• where the Treasury was
• any other interesting aspects.

suggested strategies: extension

• The teacher could direct students 
towards the tasks that require higher 
order thinking skills.

• For topic 1, ‘Valide sultan’, students 
could work in pairs and discuss and 
consider the personal qualities that 
would have made a Valide sultan 

historical skills: analysis  
and use of sources

Hurrem Sultan Roselan
MI: visual–spatial, verbal–linguistic
Students study Source 4.8.1, conduct some 
further basic research about this image and 
answer the following questions.
 1 What impression of Hurrem Sultan 

Roselan does this portrait give?
 2 Why is it important that she was 

presented in this way?
 3 Who commissioned the image?
 4 How would this have influenced the 

construction of the image?
 5 Is this portrait a reliable source?

Answers
 1 Hurrem Sultan Roselan is presented as 

a young woman in lavish clothes, but her 
facial expression suggests that she is strong-
willed.

 2 It is important that she is presented in this 
way to show that she is both wealthy and 
important.

 3 The Venetians constructed this image 
based on information gathered by spies in 
Constantinople.

 4 The image reflects the Venetians’ idea of 
how a sultan’s wife might look like and 
the clothing is more typical of a Venetian 
woman than an Ottoman woman.

 5 This portrait is not reliable as a source as it 
is created from accounts from second-hand 
witnesses who wanted to display certain 
aspects of their subject.

historical skills: comprehension

Glossary
MI: verbal–linguistic, interpersonal
For five of the glossary terms listed, students 
write a short paragraph demonstrating the 
following:
• their understanding of the glossary term 

and correct usage of it
• their understanding of how the term 

relates to the ideas studied in this chapter.

Students demonstrate their understanding of 
each term by writing a question that uses the 
term. They could then pair up with another 
student and answer each other’s questions. 
This could form part of a revision task prior to 
summative assessment.

Answers
Student answers will vary, but should 
demonstrate links to the various ideas studied 
in this chapter.

teachIng anD LearnIng 
strategIes  contInueD

effective. They could then write a 
short job advertisement for a Valide 
sultan. The key responsibilities of the 
role must be included, as well as a 
description of the personal strengths 
necessary to excel in the role.

• For topic 2, ‘Tales of a European sailor’, 
students could create similar diary 
entries for an Ottoman sailor travelling 
to Europe for the first time.

• For topic 3, ‘Map or model a battle’, 
after completing their model students 
could discuss the following question: 
How might history be different if this 
battle had not taken place?

• For topic 4, ‘Tourism brochure’, in their 
digital or print guide students could 
also consider why the importance 
of the Topkapi Palace to the empire 
declined over time.

Investigating History tasks that appear at the end 
of each chapter are supported with teacher notes to 
help teachers scaffold the tasks for their students.

Answers to activity book 
worksheets

The final section of the teacher companion 
provides answers to all units in the Pearson 
History New South Wales Activity Book 8. 
Answers are presented within the activity  
book pages. 

Pearson History New South Wales 8 
resources
The ‘Resources’ boxes are a guide to the additional 

resources available in the Pearson History suite. 
These include:

• Pearson History New South Wales 8 eBook 3.0 
 —the interactive version of the student book, 
including extra worksheets, interactive case 
studies, tests and interactive activities

• Pearson History New South Wales Activity  
Book 8.
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2.4

During an eighty-year period, Vikings embarked on long and dangerous _______________________. 

Some voyages were purely for _______________________ and exploration of surrounding lands. 

Vikings had an adventurous spirit and did not fear death.

Vikings also set out to _______________________ and plunder. They attacked easy targets, such as 

monasteries, and stole valuable gold and silver crosses and _______________________. Often the 

Vikings destroyed everything before departing again for their homelands. In order to maximise the 

_______________________ caused on targets, Vikings learnt when the _______________________ feast 

days were held and attacked when the village populations were at church, often killing everyone.

The shortage of _______________________ in Scandinavia prompted voyages that would benefit the 

Viking trade. They set up _______________________ posts in places like Russia and Constantinople. 

Items such as animal furs, silks, carpets and _______________________ were traded.

Equally important as a reason to embark on voyages was the need to find additional suitable land for 

_______________________ settlements. Scandinavia’s harsh and _______________________ 

environment was unable to support an expanding population. New lands suitable for settlement and 

_______________________ had to be found.

Some Vikings migrated to new lands to get away from fighting at home. Viking tribes would fight 

over land and scarce resources. To avoid this violence, some people chose to 

_______________________ in new lands.

Finally, fear of forced conversion to Christianity, was also a reason for some voyages. European 

contact with Vikings at this time was seen as a chance to convert the _______________________ 

Vikings to Christianity. Persecutions of Vikings created fear among some Viking groups, who 

travelled to new settlements, seeking _______________________.

VIKIng VOyAgES

The Vikings ventured long distances from their homelands and were excellent shipbuilders and 
navigators. There were many reasons why they undertook these dangerous voyages. Complete the 
paragraph below by filling in the missing words. Select words from the box below. Conduct research 
on the internet or in your school library for help with this task.

 voyages

 refuge

 trading

 resettle

 resources

 jewellery

 Christian

 adventure

 loot

 mountainous

 spices

 destruction

 Viking

 pagan

 farming
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2.3

2.3.1
source A ninth century AD 

Viking picture stone

1 Select labels from the list below and write them in the correct boxes to describe the 
picture stone.

 sword  longboat
 Viking in battle  shield
 sail  waves
 mast  dragon-head boat decoration

2 The picture stone has a top and a bottom section. Each section shows a different scene.
a Describe the scene in the top section of the picture stone.

b Describe the scene in the bottom section of the picture stone.

3 Why do you think these scenes were so important to Vikings that they were carved to 
make this picture stone?

PRIMARy SOuRCE: A VIKIng PICTuRE 
STOnE

Much of the historical evidence about Vikings has been sourced from stone carvings. Hundreds 
of Viking picture stones have been discovered to date. These are highly decorative stone slabs, 
usually placed at elevated positions along bridges and roads. Some stones are up to 3 metres high. 
Look carefully at the Viking picture stone in Source 2.3.1 and complete the tasks that follow.

sword
viking in battle

shield

mast dragon-head boat 
decoration

sail

waves

longboat 

Two warriors are fighting each other. Each holds a shield for protection and has a 
heavy sword.

A Viking longboat with a single large sail. It is at sea and is manned by many Viking 
warriors with their shields and spears or swords.

Vikings were excellent seamen and warriors who travelled extensively, raiding and 
settling new lands. The stone probably records a Viking victory.

voyages
adventure

loot
jewellery

Christiandestruction

resources
trading

spices

Viking mountainous

farming

resettle

pagan

refuge
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over land and scarce resources. To avoid this violence, some people chose to 

_______________________ in new lands.

Finally, fear of forced conversion to Christianity, was also a reason for some voyages. European 

contact with Vikings at this time was seen as a chance to convert the _______________________ 

Vikings to Christianity. Persecutions of Vikings created fear among some Viking groups, who 
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1 Select labels from the list below and write them in the correct boxes to describe the 
picture stone.
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 Viking in battle  shield
 sail  waves
 mast  dragon-head boat decoration

2 The picture stone has a top and a bottom section. Each section shows a different scene.
a Describe the scene in the top section of the picture stone.

b Describe the scene in the bottom section of the picture stone.

3 Why do you think these scenes were so important to Vikings that they were carved to 
make this picture stone?

PRIMARy SOuRCE: A VIKIng PICTuRE 
STOnE

Much of the historical evidence about Vikings has been sourced from stone carvings. Hundreds 
of Viking picture stones have been discovered to date. These are highly decorative stone slabs, 
usually placed at elevated positions along bridges and roads. Some stones are up to 3 metres high. 
Look carefully at the Viking picture stone in Source 2.3.1 and complete the tasks that follow.

sword
viking in battle

shield

mast dragon-head boat 
decoration

sail

waves

longboat 

Two warriors are fighting each other. Each holds a shield for protection and has a 
heavy sword.

A Viking longboat with a single large sail. It is at sea and is manned by many Viking 
warriors with their shields and spears or swords.

Vikings were excellent seamen and warriors who travelled extensively, raiding and 
settling new lands. The stone probably records a Viking victory.

voyages
adventure

loot
jewellery

Christiandestruction

resources
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5
renaissance 
Italy
The Renaissance was an innovative and intellectual 
period in European history when a new way of 
looking at the world developed. It began in the 
fourteenth century ad and continued until the 
early sixteenth century. It sparked the Scientific 
Revolution, the Reformation and the Enlightenment 
periods; all times of further change in European 
society. The term Renaissance is from the French 
word for ‘rebirth’ and reflects the wisdom and 
learning, and art and architecture of the ancient 
world of Greece and Rome, which had been 
rediscovered by the philosophers, scholars and 
artists of the wealthy city-states of Italy during this 
time.

 Source 5.0.1  Music-making Angel, a fresco by 
Melozzo da Forli, c. 1480, Pinacoteca (art gallery), 
Vatican Museum, Rome, Italy  Source 5.0.2  Timeline of Renaissance Italy

1400

1420

1440

1460

1480

1500

1397 ad

1417 ad

1429 ad

1452 ad

1494 ad

1498 ad

1504 ad

1505 ad

1513 ad

1517 ad

1454 ad

1469 ad

1486 ad

Giovanni de’ Medici moves to Florence

Brunelleschi begins work on the  
dome of the Florence Cathedral

Cosimo de’ Medici inherits family bank 
and rises to great power in Florence

Leonardo da Vinci is born

The Medici are ousted from Florence

Leonardo da Vinci paints The Last Supper

Michelangelo creates the statue of David
Leonardo da Vinci paints the Mona Lisa

Niccolò Machiavelli publishes The Prince

The Reformation movement begins

Gutenberg Bible published after Johannes 
Gutenberg invents the printing press

Lorenzo de’ Medici (‘the Magnificent’) 
takes power in Florence

Pico publishes his collection of 900 treatises 
and is condemned by the Catholic Church
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• Divide the class into small groups. 
Assign each group the title of one of 
the units in this chapter. Ask students 
to create a KWL chart (What I know, 
What I want to know, What I have 
learnt) on their unit title on a piece 
of A3 paper. The ‘What I have learnt’ 
section should remain blank until the 
class has completed the unit. Display 
the poster in the classroom so that 
information can be added as it is 
learnt.

preparatIon for 
teachIng

historical skills: analysis  
and use of sources

Timeline study
MI: visual–spatial, verbal–linguistic, 
logical–mathematical
 1 List the events on the chapter opening 

timeline under one or more of the 
following categories: science, arts, 
religion and politics.

 2 Which of the categories is represented 
by the greatest number of events on the 
timeline?

 3 What does this suggest about life in the 
Renaissance?

 4 From the timeline what would you 
consider to be the most important 
invention and why?

Answers
Student answers will vary. A sample answer 
is provided.
 1 Science Arts Religion Politics

Gutenberg 
Bible 
published 
after 
Johann 
Gutenberg 
invents 
the 
printing 
press

Brunelleschi 
commences 
work on the 
dome of the 
Florence 
cathedral
Leonardo 
da Vinci is 
born

Giovanni 
de Medici 
moves to 
Florence
Cosimo 
de Medici 
inherits 
family 
bank
Lorenzo 
de Medici 
takes 
power in 
Florence

 2 The arts are represented by the most 
number of events.

 3 Art was a significant component of life in 
Renaissance Italy.

 4 The printing press as it then allows the 
publication of other works that follow later 
in the timeline.

teachIng anD  
LearnIng StrategIeS

Suggestions for introducing 
renaissance italy

• Conduct a ‘Think, Pair, Share’ activity 
with students to generate thinking 
about Italy and, in particular, 
Renaissance Italy. Pose the following 
question: What do we know about 
Italy during the Renaissance 
period? Students should do this task 
individually, discuss with a partner and 
finally as a class.
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Web Destinations
Information about relevant 
websites is available on eBook. In 
addition, students may search for 
websites using search terms specific 
to the topic that they are researching.
Pre-test
Students complete the Review 
Quiz available on eBook to gather 
pre-existing knowledge on 
Renaissance Italy.
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